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INTRODUCTION 
"Nothing is so poweljul as an idea whose time has come" -Victor Hugo 
The notion of using scenarios for learning purposes is a "powerful" one, but 
hardly new. The Ancient Greeks used scenarios to rein force and explore their 
ethical and moral positioning in society some thousands of years ago. Today, 
many tertiary educators are coming . to appreciate the tremendous potential of 
scenario-based learning for harnessing students' natural scenario-planning 
tendencies in order to explore theoretical and practical knowledge. 
There are four main kinds of scenarios: The first is a skills-based scenario; this is 
used to deliver fundamental knowledge. Here opportunities are given for 
students to demonstrate acquired skills, abilities, attitudes and basic 
understandings of complex procedures. The second is a problem-based scenario 
- created to help students integrate their theoretical understandings with practical 
knowledge in demanding ways. Decision-making and critical analysis are 
incorporated into the problem-based scenario process. 
Issues-based scenarios provide a third option: These are used to explore 
concerns that underpin or influence an area of study/practice. Students have the 
opportunity to take a stand on an issue, and importantly understand more clearly 
the impact of human interests on (professional) decision-making. Finally, 
speculative-based scenarios allow students to contemplate a range of past, 
present, and future factors that influence their work. 
Together these four main options incorporate the majority of scenario offerings 
in tertiary education. This guide focuses on how scenarios can be created to meet 
specific teaching and learning intentions. Interested? Then read on ... 
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About this Guide 
This guide is intended for educators from all subject, discipline, and workplace/ 
vocational areas of adult education. It has been written to help educators plan, 
, 
deliver, evaluate and reflect on the uses of scenarios for learning and teaching 
purposes. 
The guide begins with a rationale for using 'scenario-based learning' - why 
educators employ it, some motivational qualities of scenarios (through their 
closeness to film and television), and a note on what constitutes 'successful 
scenarios.' This is followed by an in-depth look at four main scenario options, 
and how these can be used to achieve particular learning intentions. 
The guide then focuses on a systematic approach to the planning of learning 
scenarios including the conditions necessary to optimize success. From here, 
attention is given to the actual deli very of scenarios and selected moments for 
evaluation, and reflection. 
It is hoped that you, the reader will be enthused by the notion of scenario-based 
learning, and placing scenarios at the heart of the learning experience. They 
provide an ideal platform for students to experience deep level learning tasks, 
and attain high order cognitive skills (decision-making and critical analysis). 
Above all, I hope you will enjoy creating your own scenarios and putting these 
well tested ideas into practice with your own students. 
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